
Upper School 
Assessment

Parent Coffee Morning



What is Assessment?

• Identifying, collecting, and analyzing 
information to provide feedback about  
student learning



Elements of Assessment

Planning Collecting 
Evidence Evaluation Feedback Recording 

& Reporting



Planning

• Aligned to Standards
• IB Middle Years Programme / Diploma Programme Curriculum Outcomes
• Common assessments across grade levels
• Managebac calendars
• Units posted on Managebac



Collecting 
Evidence

• Range of strategies and tools to 
gather information about 
student work

• Types of evidence collection

• Standardized Assessments
• NWEA Map Tests 
• PSAT
• IBDP Exams

• Internal vs. External 
Assessments



Evaluation

• Middle Years Programme
• Formative Assessment

• Variety of times and methods to 
provide feedback for improvement

• Summative Assessment
• The grade is generated from the 

summatives
• Criterion-based (A-D) rubrics on a 

1-8 scale
• Addition of each criterion to 

achieve a grade of 1-7 according to 
the boundary levels

• Each strand of each criteria 
marked over the year at least 
twice

• Re-Assessment





Criterion 
Rubric
• On a 1-8 scale
• Command Terms
• Task Specific Clarification







MYP Grade 
Boundaries

Grade Boundary guidelines Descriptor 
1 1–5 Produces work of very limited quality. Conveys many significant misunderstandings or lacks 

understanding of most concepts and contexts. Very rarely demonstrates critical or creative 
thinking. Very inflexible, rarely using knowledge or skills. 

2 6–9 Produces work of limited quality. Expresses misunderstandings or significant gaps in 
understanding for many concepts and contexts. Infrequently demonstrates critical or creative 
thinking. Generally inflexible in the use of knowledge and skills, infrequently applying 
knowledge and skills. 

3 10–14 Produces work of an acceptable quality. Communicates basic understanding of many concepts 
and contexts, with occasionally significant misunderstandings or gaps. Begins to demonstrate 
some basic critical and creative thinking. Is often inflexible in the use of knowledge and skills, 
requiring support even in familiar classroom situations. 

4 15–18 Produces good-quality work. Communicates basic understanding of most concepts and 
contexts with few misunderstandings and minor gaps. Often demonstrates basic critical and 
creative thinking. Uses knowledge and skills with some flexibility in familiar classroom 
situations, but requires support in unfamiliar situations. 

5 19–23 Produces generally high-quality work. Communicates secure understanding of concepts and 
contexts. Demonstrates critical and creative thinking, sometimes with sophistication. Uses 
knowledge and skills in familiar classroom and real-world situations and, with support, some 
unfamiliar real-world situations. 

6 24–27 Produces high-quality, occasionally innovative work. Communicates extensive understanding 
of concepts and contexts. Demonstrates critical and creative thinking, frequently with 
sophistication. Uses knowledge and skills in familiar and unfamiliar classroom and real-world 
situations, often with independence. 

7 28–32 Produces high-quality, frequently innovative work. Communicates comprehensive, nuanced 
understanding of concepts and contexts. Consistently demonstrates sophisticated critical and 
creative thinking. Frequently transfers knowledge and skills with independence and expertise 
in a variety of complex classroom and real-world situations.



Evaluation

• Diploma Programme
• Formative Assessment

• Variety of times and methods to 
provide feedback for improvement

• Summative Assessment
• The grade is generated from the 

summatives
• Marked on a 1-7 scale using 

previous years’ boundary scales
• Re-Assessment  
• Predicted Grades



IB Attainment Level Descriptor

7
The student demonstrates excellent content knowledge and understanding, conceptual and contextual awareness and critical, reflective thinking. Highly effective 
research, investigation and technical skills are evident, as is the ability to analyse, evaluate and synthesize qualitative and quantitative evidence, knowledge and 
concepts to reach valid conclusions or solve problems. In collaborative exercises, the student works very well with others, ethically and responsibly, and with 
perseverance. Responses are highly insightful, accurate, clear, concise, convincing, logically structured, with sufficient detail, precise use of appropriate 
terminology and with appropriate attention to purpose and audience. Responses are creative, make very effective use of well-selected examples, demonstrate 
awareness of alternative points of view and provide clear evidence of intercultural understanding.

6
The student demonstrates very good content knowledge and understanding, conceptual and contextual awareness and critical, reflective thinking. Competent 
research, investigation and technical skills are evident, as is the ability to analyse, evaluate and synthesize evidence, knowledge and concepts. In collaborative 
exercises, the student works well with others, ethically and responsibly, and with perseverance. Responses are mainly accurate, clear, concise, convincing, logically 
structured, with sufficient detail, using consistent terminology and with appropriate attention to purpose and audience. Responses show creativity, make effective 
use of examples, demonstrate awareness of alternative points of view and provide evidence of intercultural understanding.

5
The student demonstrates sound content knowledge and understanding, good conceptual and contextual awareness and evidence of critical, reflective thinking. 
Research, investigation and technical skills are evident and sometimes well developed. Analytical ability is evident, although responses may at times be more 
descriptive than evaluative. In collaborative investigations, the student generally works well with others, ethically and responsibly, and with perseverance. 
Responses are generally accurate, clear, logically structured and coherent, with mainly relevant material, using suitable terminology, and are sometimes well 
developed. Responses show reasonable creativity, use of examples, awareness of audience and evidence of intercultural understanding.

4
The student demonstrates, with some gaps, secure content knowledge and understanding, some conceptual and contextual awareness and some evidence of 
critical thinking. Research, investigation and technical skills are evident, but not thoroughly developed. Analysis is generally valid, but more descriptive than 
evaluative. The student solves basic or routine problems, but with limited ability to deal with new or difficult situations. In collaborative exercises, the student 
works within a team and generally approaches investigations ethically and responsibly, but requires supervision. Responses are mostly accurate and clear with 
little irrelevant material. There is some ability to logically structure responses with adequate coherence and use of appropriate terminology. Responses sometimes 
show creativity, and include some awareness of audience and evidence of intercultural understanding.

3
The student demonstrates basic knowledge and understanding of the content, with limited evidence of conceptual and contextual awareness. Research and/or 
investigation is evident, but remains undeveloped. There is some ability to comprehend and solve problems. Collaborative investigations are approached ethically 
and responsibly, but require close supervision. Responses are only sometimes valid and appropriately detailed. There is some expression of ideas and organization 
of work and basic use of appropriate terminology, but arguments are rarely convincing. Responses lack clarity and some material is repeated or irrelevant. There is 
limited creativity, awareness of context or audience and limited evidence of intercultural understanding.

2
The student demonstrates little knowledge or understanding of the content, with weak comprehension of concepts and context and little evidence of application. 
Evidence of research and/or investigation is only superficial. There is little ability to comprehend and solve problems. Responses are rarely accurate or valid. There 
is some attempt to express ideas, use terminology appropriate to the subject and organize work, but the response is rarely convincing. There is very little 
creativity, awareness of context or audience and little evidence of intercultural understanding.

1
The student demonstrates very rudimentary knowledge or understanding of the content, with very weak comprehension of concepts and context. Ability to 
comprehend and solve problems or to express ideas is not evident. Responses are rarely accurate or valid. Organization is lacking to the point that responses are 
confusing. Responses demonstrate very little to no appreciation of context or audience, inappropriate or inadequate use of terminology, and little to no 
intercultural understanding.







Feedback

Rubrics / Grades 
provide level of 

attainment

Comments provide 
targeted information 

or next steps for 
improvement

Shared through 
conferences with 

students or posted 
on Managebac

Student Self-
reflection



Recording & 
Reporting

• Managebac access for viewing levels of 
attainment & reports
• Not a “live” grade
• Reports
• Mid-Term Progress Report (October 

& March)
• Semester (December & June)

• Conferences
• Parent-Teacher Conference –

October
• Student-Led Conference - March



Reporting

Approaches to Learning
• Teachers will choose and Indicate the student's 

Approaches to Learning (ATL) Level of Attainment 
(Exemplary, Good, Satisfactory, Concern) for the chosen 
ATL skills for each student in the class. 
• Communication Skills
• Social Skills
• Self-Management Skills
• Research Skills
• Thinking Skills

• MYP Teachers will reference two or three skills each 
quarter explicitly

• DP Teachers will provide a general mark that accounts for 
all five of the Approaches to Learning skills collectively



Reporting

Level of Attainment
• Attainment levels for each of the assessment criteria will reflect the 

teacher's best-fit judgment of a student’s summative performance at 
the end of the term. Using the progress chart, teachers consider several 
points including:
• patterns in the data, such as an increasing level of performance
• anomalous or unexpected attainment levels
• not an average grade

• MYP teachers 
• Teachers will mark a level of 1-8 from the criterion rubric / task-

specific rubric. Using the recommended Boundary Guidelines, 
teachers will indicate an MYP Level of Attainment for Semester 1, 
Quarter 3, and Semester 2 reports

• DP teachers
• Teachers will use the Diploma Programme rubrics and grade 

descriptor chart to appropriately indicate the student's level of 
attainment as drawn from summative assessments during the 
term. The grading scales will be drawn from previous subject 
reports and assessment guidelines. These will be marked on a 1-7 
scale for the Semester, but can be indicated as an (Exemplary, 
Good, Satisfactory, or Concern level for quarter 1).



Reporting

• Narrative Comment
• Teachers provide a comment that provides 

targeted feedback for the student’s 
attainment of potential and how to meet 
that goal

• Attendance
• Indicated student attendance rate















Follow up

• Upcoming Presentations
• February 21– US – DP 

Introduction for grade 10 
Parents 6pm

• February 28 (8:15 am) – US 
– TOK

• March 7 (8:15 am) – Service 
and Projects –

• March 19 (all day) – Student 
Led Conferences and 
Project Exhibitions



What’s 
next?

• Upcoming Events
• January 24 – 26 – ACAMIS 

Basketball Tournament
• February 1 (8:30 am) – All 

School – Lion & Dragon Dance 
Spirit Day

• February 15 (6:00 pm) –
Student Council Ice Skating 
event–

• February 22 (7 pm) – US 
Sleepover




